
     
«    » (12  2017 .) 

 

3 

 

      
 ....................................................................................................... 6 

 
 . .   :  , 

      ..................................... 6 
 . .       

 .............................................................................................................. 14 
 . .       

  ............................................................................................. 19 
 . .      

     .............................. 23 
 . .   -  

................................................................................................................... 26 
 . .   ,  

  can’t ................................................................................ 31 
 

, ,   
    

 ....................................................................................................... 34 
 

 . .     
 ........................................................................................ 34 
 . .    ’   

-    ............................................. 38 
 . .      

   ................................................................. 43 
 . .,  . . Diskurspartikeln In Der 

Mündlichkeitsdidaktik .......................................................................................... 48 
 . .     

   ............................................................................. 52 
 . .      

       
 .............................................................................................................. 55 

 . .      
  ............................................................................................. 60 

Shnurovska L. Cognitive Ground of the Auditory Modality ...................... 63 



     
«    » (12  2017 .) 

 

4 

    
   .......................................................................... 67 

 
 . .   (       

«    ») ................................................................................... 67 
 . .        

........................................................................................................ 73 
 . .     

      ................................. 76 
 . .       
    .................................................... 80 

 . . -     . 84 
Havrylenko V.M. Phonetic Peculiarities of the Concept “FEAR” 

Manifestation in Prose (on the Basis of H. Lovecraft’s Short Stories) .................. 87 
 . .,  . .   

    ............................................................. 90 
 . .          

 ............................................................................................................... 93 
 

     
  .............................................................. 98 

 
 . .     

-  ............................................................................................... 98 
 . .     ......... 103 

 . .         
  ......................................................................................... 107 

 
     

   .................................................... 110 
 

 . .      
   -      1960-2010 

 .................................................................................................................. 110 
 . .,  . .     

   ....................................................................... 113 
 



     
«    » (12  2017 .) 

 

5 

    
  ........................................................................ 117 

 
 . .    : 

  ......................................................................................... 117 
 .C.        

 i i ....................................................................... 122 
 . .     

     .................................................. 125 
 

   
 ................................................................................................... 130 

 

 . .    
     ............................................ 130 

 . .      
     « » ...................... 134 

 
   

     ................................... 137 
 

 . .      
     ............................................................... 137 
Kiyko S. Vokalphonemische Typologie Des Ukrainischen und Des 

Deutschen .......................................................................................................... 146 
 . .      

  ’   ................................................................... 151 
 

    
   .............................................................. 154 

 
 . .       

     ......................... 154 
Baklazhenko Y.V. Teaching English Pronunciation: an ESP Classroom 

Practice .............................................................................................................. 158 
 . .      

      .............. 161 
Koulykova V.G. L’utilisation des Jeux au Cours de L'enseignement de la 

Phonétique pour les Débutants en Classe de Français ......................................... 166 
 . .        

      ................... 170 
 

   .......................................................... 175   



     
«    » (12  2017 .) 

 

6 

      
 

  :  , 
      

 . . 
     

«      » 
kalitanewadd@gmail.com 

 
The paper outlines a set of problems studied within the framework of a brand new speech 

energetics theory as an interdisciplinary approach to the study of phonetic phenomena. The 
scope of issues elaborated within the speech energetic theory by the representatives of Kyiv 
School of Phonetics, embraces the following: energetics of written and oral speech 
manifestation; energetics of communicants’ instinctive neuromuscular activities; energetics of 
communicants’ psycho-physiological processes of speaking-and-thinking and thinking-and-
speaking activities; segmental and suprasegmental means’ interplay; text and discourse 
intonation; interaction of music and speech intonation; prosodic characteristics of speech of 
different personalities; sociocultural (gender, age, occupation, etc.) and dialectal specificity of 
oral speech; English spoken by Ukrainians; interference of the Ukrainian sound system into the 
English one; speech tempo-rhythm; intonation manipulative potential; subliminal effect of sound 
means on the recipient; the role of phonosemantic and phonostylistic means in realizing the 
utterance meaning; oral speech emotional and pragmatic potentials and prosodic means of their 
realization; cognitive aspect of intonation; rhythmic organization of texts belonging to different 
genres; prosodic means conveying positive and negative emotions. 

Key words: Kyiv School of Phonetics, speech energetics theory, conceptual and 
methodological grounds, interdisciplinary approach, phonetic phenomena, experimental research. 
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The paper examines the problem of a foreign accent as a dynamic speech phenomenon. It 

outlines the linguistic and extralinguistic factors that contribute to the occurrence and 
perception of a foreign accent in a bilingual’s speech. The research points out to the reasons of 
the emergence of the pronunciation accent on both segmental and suprasegmental levels of the 
phonetic system.  

Key words: pronunciation accent, segmental and suprasegmental levels, bilingual’s 
speech. 
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In the paper the author focuses on the nature of point of view and on the basis of auditory 
analysis outlines the specificity of its prosodic organisation in political speech as well as 
substantiates its invariant and variant intonation patterns. 

Key words: point of view, political speech, auditory analysis, prosodic means, invariant, 
variant prosodic patterns. 
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In the paper by means of analyzing linguistic information the author substantiates the 
factors that caused the changes in the consonantal system in Middle period of the English 
language development. 

Keywords: phoneme, syntagmatics, consonantal system, assimilation.  
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   .  /w/,    hw 
  , ,     

    wh. 
  /f/ /Þ/ /s/        

. ,   -    v  f, 
, . fers “ ” . versus [1, c. 280].      

  z  s, . zenne “ ”.   Þ,   
   ,     , 

      Þ,      th. 
 /ð/,     m,  n,  l,  r,    

 ,        
d: . br ðor “ ” ca. broder.      
(XV c .), , /d/      /r/  

  /ð/.  : mother “ ”  . m dor; father “ ” 
 . fæder,    [1, . 287].  

  ,  v     , 
   ,      ,    
  ,         u [1, 

c. 288]. ,  n,  r    v  : had “ ” ( . hæfde), 
hath, has “ ”( . hæfð).  v  u ,   , 

 k,  g  l,       , : . 
chawl “ ”  . ceafl. 

   /t /       
 XIV . .     -es   
,  3 . .    ;   
,      -es      -t ,       

  -if, , ,  ,       , 
, harles, James, knowledge “ ” (    

knowleche,   XV  .  knowledge). ,        
 ,       

   ,  spinach / ´sp n d / “ ”    
   -wich: Greenwich /´gr n d /, Harwich /´hær d /.   

,      ,  
: , w   u,     

   , ,  . suche  . such “ ” 
 . swylc [1, c. 290]. 
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The paper is the study of timbre properties in speech-and-music works with accent on its 
complex nature resulting from the integrated functioning of such intonation components as 
melody, utterance stress, rhythm, loudness, tempo and pauses. Thus timbre, being regarded as 
rather complicated and ambiguous prosodic element by linguists as well as musicologists, could 
be viewed as both auditive and acoustic parameter. The author analyzes utterances from speech-
and-music works with prevalence of melancholic, sad, and disappointed timbre.  

Key words: experimental phonetic research, intonation, music, speech, speech-and-music 
works, timbre.   
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 ( , Star Spangled Banner).   
,   ,       
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   . 
   ,     , 

        
   .     

  ,   ,    
 ,     .   

        , 
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:  
For he |once was a \Star | of the |highest / degree -- | 
He has |acted with / Irving, | he's |acted with \Tree. || 

 
    For he |once was a \Star    

       , 
            

.          
       , 

, ,   .    
     of the |highest /degree  
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  .  

      , 
         He 

has |acted with / Irving       he's |acted with 
\Tree.         

   Irving (    –   , 
)   Tree  (     –  , , 

   ),       
    ,      

           
  .  

       
-       
 .   -   Star  

degree  -       
 . 

 
       

 ,   ,       
  . 

,      
       

       ,    
  -     

   ,      
 . 
"I’m /afraid | you must /wait | and have |dinner to/morrow!  

 
,   ,      

 (I’m /afraid)      
    ,    

     ,   –    
 .        
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 (you must /wait)       
    –     .  
     (and have |dinner 

to/morrow),      -   
  -   .   
   ’        

 , ,   
.  , ,     

     ,     
,      ,  ,  

   .    , ,  
   ,   .    

       
   :       

   .  
For the |joint has \gone | from the |oven – |like \that!"  

 
   ,     -  

        -
 .       

  (For the |joint has \gone)       
 ,        «  – » 

    .  
 -     «  – »  

 -       
       (from the |oven – 
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On the basis of the analysis of lexico-grammatical and intonation means’ interaction the 

author outlines the role of the modal verb “can” in formation and perception of the refusal 
utterance’s meaning. As a result of auditory analysis the author establishes a set of intonation 
components participating in the expression of refusal utterances by the speakers of different 
sociocultural levels in different situations and due to different reasons. 

Key words: English dialogue speech, refusal utterance, interpersonal communication, 
modal verb “can”, intonation means, auditory analysis. 
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-       

 ,     . 
   ,    

       can, 
,     ,     

  not,  , : 
1) "I \can’t,  \really. || I would sooner \not.|| I |have a lot of \work to |do." || 

[4, c. 21]. 
2) "Well, how about bike riding? I’m going bike riding on Friday." 
"–I \can’t. || My \bike |needs new \tires" [1, c. 62]. 
3) SIR ROBERT CHILTERN: My dear Arthur, you are not going? Do stop a 

little! 
LORD GORING: A|fraid I \can’t, \thanks. || |I have promised to look in at the 

Hartlocks’. I believe they have got a mauve Hungarian band that plays mauve 
Hungarian music [3, c. 24]. 
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4) MABEL CHILTERN. Oh! I hope you are not going to leave me all alone 
with Lord Goring? Especially at such an early hour in the day. 

LORD CAVERSHAM: –I am a|fraid  I \can’t |take him with me  to \Downing 
/Street. It is not the Prime Minster’s day for seeing the unemployed [3, c. 74]. 

   ,     
    can.     -

        
 .      
 ,     

   ,    , 
 ,       

          
       -

 . 
      

   can’t,    : 
"What’s the You-Know-What in vault seven hundred and thirteen?" Harry 

asked. 
"|Can’t |tell yeh that,”(1) said Hagrid mysteriously. "|Very secret. || (2) 

\Hogwarts |business. || (3) Dumbledore’s \trusted me." || (4). [2, c. 57]. 

 (1)    (2)       (3)  (4) 
    -    

         
  -  .    

       
       |can’t, 

   secret,   |very.  
  ,      

     :  
    ;   

,    (“|Very secret),     
          

 ;   ,    
 (|Can’t |tell yeh that).  
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The paper outlines energetic characteristics of English anecdotes’ oral actualization 

influenced by structural, functional as well as emotional and pragmatic factors, which are 
defined within the framework of a new functional-and-energetic approach to the research of 
phonetic phenomena.  

Key words: English anecdote, structural components, experimental study, prosodic 
means, K-criterion, emotional and pragmatic potentials, energygram. 
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  (     ).    
   ,     
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 -    ,  

 -    (“ ” / “ ”) 
       

 (  = 26,4   ,     ,  
 = 18   ,   ),      

    “ ” (     30  44   23  55 
), : 

|One after/noon,  a |science /teacher  was |lecturing his |class in bi\ology. || 
(What’s for lunch); 

/Fred  is |thirty-|two years /old | and |he is still \single. || (Looking for a 
Wife). 

  ,      
   , ,    

   .    
     , , 

,  ,      
        .  

,        
 (          

  )     “ ”,  
  ’       . 

   “ ”     
    .    ,  

     ,   
 ,     

“    ”  “  ”, :  
“\My \goodness!” the |old |man |said to the /person  who was |sitting \next to 

him  –on the \bench. || “Do |you |see that /person | with the |loose /pants | and |long 
/hair?” | is it a /boy  –or a \girl? ||  

 “A \girl”, |said his |neighbor. || “|She’s my \daughter”. || 



     
«    » (12  2017 .) 

 

36 

“\Oh!” the |old |gentleman |said |quickly.  ||  “\Please  –for\give me, | –I didn’t 

/know  that \you were her \mother”. || 
        

        ,  
 ,   ,     , 

,   “   – ”,   
          

.  
-   “ ”   ’  , 

    ,    
  ,       

 ,       
  :  ,   

,   ,   
,       ,  

 , : 
The |woman \paused for a |moment, | then |made her de\cision.  ||  “–I \know 

/what,” she said, | “|I'll |take \both of them!” || (The Last Chicken);  
|I'm \not. | \I'm her \mother. || (Boy or Girl). 

    “ ” ,    
     ,   

  (        
)    “ ” (  = 80   ,   ,  

 = 96   ,   ).    
      -  

  . 
       

   ,      
    ,     
 ,       .  

 ,  ,   ,    
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     “ ” (     
   ). 

  ,     
        , 



     
«    » (12  2017 .) 

 

37 

          
. 
 

 

1.  . .       
  / . . , . .  //  .  : 
  ( ) : [  4 .]. –  :   . . , 

2009. – . 81 (1). – . 359–365. 
2.  . .    -  

  / . . , . .  //  .  : 
  ( ) : [y 2 .]. –  :   . . , 

2012. – . 105 (1). – . 476–484.  
3.  . .   :  ,    

  / . .  // , ,  : [ .]. – 
 :  . . . , 2013. –  7. – . 33–53. 

4.  . . -     
 //         

[  ]  :  .   .  .- .  .,  .   (5   
2016 .). – . : , 2016. – . 49–53. 



     
«    » (12  2017 .) 

 

38 

   ’   
-    

 . . 
     

 . .  
tashiklang@gmail.com 

 
The article focuses on studying the peculiarities of the intonation of the English proverbs 

realizing a communicative and pragmatic function of assessment. A respective invariant 
intonation model is outlined. Variant intonation models brought forth by the influence of 
sociocultural factors of the number of listeners and speaker’s social status relative to the 
listener/s are examined.   

Key words: proverb, communicative and pragmatic function of assessment, prosodic 
features, auditive analysis, variant and invariant intonation models. 
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This paper focuses on the study of rhythmic organization of directive intentions in 
English parables. A complex research method to the analysis aimed at defining cognitive and 
pragmatic peculiarities of rhythm in English parables has been designed. With reference to the 
results of the auditory and acoustic analysis the interaction between prosodic features, rhythm in 
particular, and pragmatic peculiarities of directive intentions realization in English parables 
have been defined. 

Key words: prosodic features, rhythm, auditory analysis, acoustic analysis, directive 
intentions, auditory and acoustic analysis. 
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: \So  
|
it is with \us.  If we 

|
are wise,  we 

|
will listen to  and 

|
follow |wise \counsel.  In life,  we 

|
can't |go \back.  We 

|
need to |find \joy  in 

|
good \choices  and ex

|
perience \sorrow  for oppor

|
tunities \lost.|| (Both Glad 

and Sad).  
  ,      

.         
        

        
,   ,    

      .   ’   
,         

     ,   
 .   ,    (We 

|
need to |find \joy  in 

|
good \choices  and ex

|
perience \sorrow  for oppor

|
tunities 

\lost.||)         
  . 
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"
|
Gimmie a |break \pal.   I 

|
sent you |two boats  and  a \chopper"|| (Help 

Yourself).  
   ,   

     ,    
        

, ,   ,   .  
   ,      .  

  ,      
      ,    

   ,       
.     ,  

     ,   
 ,  . ,    

          
  (   ).  ,   

        
  .    . 

       
 ,        

,   -  . : "This |simple 

\story  con|tains a \powerful |lesson".  

 
 

. 1.       
“This simple story contains a powerful lesson” 



     
«    » (12  2017 .) 

 

46 

  ,        
 -  ,       . 

 ,     -  
 (|simple)      
          

,       .  
  ,       

        
  .       

        , 
 ;       

  . : 
\
Sometimes  

\
struggles  are  e xactly 

what we \need in |our |life.  (Struggle). 

 
 

. 2.       
"Sometimes struggles are exactly what we need in our life" 
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DISKURSPARTIKELN IN DER MÜNDLICHKEITSDIDAKTIK 

 . .,  . . 
    . .  

i_nikiforenko@hotmail.com 
 
The paper focuses on lingual characteristics of modern German everyday discourse, 

paying special attention to the use of particles as an important part of natural communication. 
The authors come to the conclusion that under the dominance of oral speech in cross-cultural 
communication there is a constant growth in the role of high level of communicats’ discursive 
competence.  

Key words: particles, discourse, didactics, discursive competence. 
 
Der gemeinsame europäische Referenzrahmen (GeR) ist trotz seines Namens 

ein nominativer Text, der das Fremdsprachenlernen weltweit in bestimmte Bahnen 
lenkt. Er erschien zu einem Zeitpunkt, als der kommunikative Ansatz bereits fast 
ein viertel Jahrhundert den dominierenden Rahmen der Fremdsprachendidaktik 
abgab [8, S. 139-140]. Es entstand aber die Frage, in wieweit im GeR auf die 
Spezifik von gesprochener Sprache und mündlichem Integrieren eingegangen wird, 
ob Differenzierung zwischen mündlicher und schriftlicher Produktion / Rezeption / 
Interaktion angelegt sei. Jetzt kann man festhalten, dass der GeR dadurch, dass er 
sich nicht auf die Unterscheidung von konzeptioneller Schriftlichkeit und 
Mündlichkeit einlässt, in dieser Hinsicht auch keinen Beitrag zu deren Bedeutung 
für das Fremdsprachenlernen liefert, dass er aber zumindest durch seinen Fokus 
auf Mündlichkeit Räume für eine differenzierende Beschäftigung mit 
Schriftlichkeit und Mündlichkeit bereitstellt. 

Seit dem Aufkommen des kommunikativ-orientierten Ansatzes gilt die 
Entwicklung der mündlichen Sprachausübung als Hauptziel der 
Fremdsprachenausbildung: die Lernenden sollen befähigt werden, ihre 
Sprachkenntnisse im Zielsprachenland, in unserem Falle in den deutschsprachigen 
Ländern, praktisch anzuwenden. Demgegenüber werden in der Sprachpraxis nach 
wie vor die Normen der geschriebenen Sprache als Grundlage angesehen [5, S. 1]. 

Hier wird die Auffassung vertreten, gesprochene Sprache als authentische 
Sprache, wie sie in den deutschsprachigen Ländern genutzt wird, als Hauptaufgabe 
des Unterrichts zu betrachten.  

Die sich noch  in den 1970er Jahren etablierende Authentizitätsdiskussion 
geht mit der Forderung nach mehr mündlichem Sprachgebrauch zusammen. 
"Authentizität hat offenbar eine starke Affinität zum mündlichen Sprachgebrauch. 
Dies gilt in besonderem Maße für die Zeit der sogenannten kommunikativen oder 
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pragmatischen Wende in der Fremdsprachendidaktik" [7, S. 15-16]. Die Forderung 
nach Authentizität wird in der Diskussion um die Integration der  gesprochenen 
Sprache erfreulich oft verbunden mit einer empirischen Vorgehensweise, mit einer 
kritischen Lehrwerkanalyse, die sich vor allem mit den Dialogen in Lehrwerken 
auseinandersetzt [8, S. 143].  

Nachdem echte Mündlichkeit früher vernachlässigt wurde, weist jetzt 
D. Rösler auf den wachsenden Anteil von Mündlichkeit in den globalen Methoden 
des 21. Jahrhunderts, auf das Eingehen auf die Unterscheidung von konzeptioneller 
und medialer Schriftlichkeit und Mündlichkeit, auf die Bedeutung von 
Mündlichkeit im GeR  und auf die Kritik an der einseitigen Orientierung an 
schriftsprachlichen Normen. 

So lässt sich in der heutigen Fremdsprachendidaktik ein  Paradox beobachten: 
einerseits – ein fehlender Fokus auf  Mündlichkeit, andererseits – die 
Fokusverschiebung, die zu einem starken Anstieg von medialer Mündlichkeit führte. 
Auch 40 Jahre nachdem der kommunikative Ansatz zum Hegemon der 
Fremdsprachendidaktik wurde, wird eher selten diskutiert, welche Rolle die Spezifika 
der gesprochenen Sprache im Fremdsprachenunterricht eigentlich spielen soll. 

Die mediale Mündlichkeit betrifft die lautliche Seite der Sprache. Dazu gehören 
neben phonetischen Kenntnissen im segmentalen und suprasegmentalen Bereich auch 
physiologische Fähigkeiten und Fertigkeiten für die feinmotorische Steuerung neuer 
Sprechbewegungsabläufe. Auch die in der Erstsprache hoch automatisierten Hör- und 
Sprachverarbeitungsprozesse müssen in der Fremdsprache – mit entsprechender 
methodischer Unterstützung – schrittweise aufgebaut werden [3, S. 133].  

Im Hinblick auf die Aufführungspraxis lasse sich fragen, wie Stimme, 
Sprechweise, Intonationskurven und Formulierungsstrategien eingesetzt werden, 
"damit eine Äußerung als eine bestimmte Sprechhandlung stärker konturiert wird", 
und natürlich auch, welche nonverbalen Mittel im besonderen Maße eingesetzt 
werden "und welche Funktion sie für die Interaktion haben" [1, S. 193]. 

Für die Förderung der Sprechfertigkeit gilt eine Progression "von prä-
kommunikativen Sprechübungen über kommunikative Aufgaben zum  freien 
Sprechen" [8, S. 146]. J. Kurtz hat mehrfach darauf   hingewiesen, dass zur 
Entwicklung einer Fremdsprache auch im Unterricht immer wieder Versuche 
gehören, die Lernenden mit unerwarteten Sprechanlässen in Kontakt zu bringen 
und improvisierendes Sprechen zu fördern [6, S. 6]. Es wird auf solche Weise klar, 
dass im Fremdsprachenunterricht die Fokussierung auf die gesprochene Sprache 
vorgenommen werden müsste. 
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Häufig wird besonders auf die Diskurspartikeln als Merkmal der gesprochenen 
Sprache verwiesen, "sie seien  das einzige Phänomen der gesprochenen Sprache, das 
systematisch vermittelt werde" [2, S. 357]. Bereits Anfang der 1980er Jahre lag mit H. 
Weydt u.a. ein spezielles Lehrbuch für sie vor, das versuchte, Partikeln nach 
kommunikativen Kontexten geordnet zu vermitteln [10]. 

Unsere Forschungsfrage bilden deutsche Partikeln bei der Entwicklung der 
diskursiven Kompetenz im Fremdsprachenunterricht im Bereich der gesprochenen 
Sprache. Ziel unserer Forschung ist es letztendlich, eine Antwort auf die Frage zu 
liefern, ob es sich messen lässt, welcher Art und wie groß der Einfluss der 
Partikeln auf das Diskursverständnis ist, was auch bei der Entwicklung der 
diskursiven Kompetenz von großer Bedeutung ist. Eine adäquate Verständigung 
und Einstellung des Sprachträgers kann erst in dem Fall gewährleistet werden, 
wenn das Wissen und Können des Lerners im Bereich der Partikelverwendung 
ausreichend ist, denn infolge der Unkenntnis von dem Gebrauch der Partikeln kann 
die persönliche Einstellung  des Kommunikanten missverstanden werden. 

Partikeln  (oder Diskurspartikeln) sind Wörter, die das alltägliche Gespräch 
steuern und keine eigentliche semantische Bedeutung haben; sie haben 
interaktionsstrategische Funktionen oder tragen zur Strukturierung von 
Äußerungen bei; schaffen wechselseitige Wahrnehmung und kommunikative 
Gemeinsamkeit, beispielsweise durch Andeuten von Vorwissen, Verstärken des 
Bekannten, Setzen von Relevanzen, Förderung diskursiver Kohärenz [9, S. 4].  

Das sprachliche Handeln hat nämlich zur Voraussetzung, dass die 
Kommunikationspartner einen ähnlichen gedanklichen und praktischen Zugang zur 
Realität haben (wichtig auch für soziokulturelle Kompetenz). Darunter sind 
gemeinsame Wissensbestände, soziale und kulturelle Erfahrungen zu verstehen. 
Bei einer mündlichen Interaktion kommt die persönliche Einstellung des 
Produzenten durch den Gebrauch  der Partikeln deutlicher zum Ausdruck, wobei 
die lautliche Seite der Äußerung ausschlaggebend ist.  

Die Grundbedeutung der Diskurspartikeln wird durch Fachbegriffe wie 
"adversativ", "explikativ", "fokussierend" usw. ausgedrückt. Die semantische 
Beschreibung der Partikeln erfolgt durch deren Einbettung in einen 
kommunikativen oder pragmatischen Kontext. Die abstrakt formulierte 
Kontextbeschreibung weist auf die Einstellung des Sprechers zum Sachverhalt hin 
und gilt für alle Verwendungsweisen der Partikeln, im Unterschied zu der 
Bedeutungserklärung, die je nach Satzart und Sprechakt variiert und möglichst 
lernerfreundlich, d.h. allgemeinsprachlich formuliert wird [4, S. 54].  
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Beim Gebrauch der Partikeln im deutschen Diskurs haben Nicht-
Muttersprachler zwar große Schwierigkeiten bei der Äußerung, besonders beim 
memorierten Sprechen, wenn sie nicht wissen, welche Partikel zu dem 
betreffenden Kontext am besten passt. Andererseits kommt es aber durchaus nicht 
selten vor, dass sogar Nicht-Muttersprachler in einem frühen Lernstadium  oft 
verwendete Partikeln verstehen können, mit anderen Worten: dass sie die 
Äußerungen der Muttersprachler des Deutschen kommunikativ akzeptabel erfassen 
können, obwohl sie fast keine Regeln zu den Partikeln kennen.  

Ein wichtiges Lernziel im modernen Fremdsprachenunterricht ist die 
Fähigkeit, die Fremdsprache in Alltagssituationen angemessen und nach 
Möglichkeit korrekt zu gebrauchen. Daraus folgt, dass Partikeln als typische          
„Diskurswörter“  gelernt werden sollten. Wenn man nicht die Möglichkeit hat, die 
Fremdsprache in natürlichen Situationen zu verwenden, ist es besonders wichtig, 
die Situation im Studienraum selbst optimal auszunutzen. 
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The paper presents the review of existing approaches to explaining peculiarities of 
indirect speech acts as well as justification of the research of their prosodic features. By 
outlining the aim of indirect speech acts the role of intonation in their presentation is defined. 

Key words: indirect speech act, intonation, melody, pragmatic aim. 
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The paper offers the results of the auditory analysis as the first stage of experimental 
phonetics research of the prosodic means of speech influence realization in scholarly discourse 
in English (in a video lecture as an example). The methodology of the experiment is elaborated 
according to the proven techniques in contemporary phonetics and combines the use of 
subjective (perceptive and auditory), objective (acoustic) methods, the methods of semantic 
differential and quantitative data analysis. Based on the results of the auditory analysis, the 
author establishes prosodic parameters of intonation which help scholarly discourse realization 
in speech.   

Key words: speech influence, prosody, scholarly discourse, videolecture, experimental 
phonetics research, auditory analysis.   
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This paper highlights the findings of the experimental phonetic research of syntagma 

duration in speeches of a U.S. Armed Forces high-ranking female officer. The results have been 
interpreted in comparison with the speeches of a high-ranking male officer. It is stated that the 
syntagmas duration in the female officer`s speeches is shorter than in the male officer’s ones, 
correlates with the faster tempo perception, and depends on their location within a speech text. 
The research proves the importance of further study of prosodic elements in high-ranking female 
officers’ speeches to reveal the gender conditioned features of the military discourse. 

Key words: prosody, syntagma, speech, gender studies, military discourse. 
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COGNITIVE GROUND OF THE AUDITORY MODALITY 

Shnurovska L. 
Kyiv National Linguistic University 

shnyrovska@ukr.net 
 

The abstract views the cognitive ground of natives and adoptees’ auditory speech 
perception. Here, the auditory modality is a mental gear based on auditory receptors, memory 
and attention perceiving and processing auditory stimuli due to their acoustic characteristics 
and phonological representation. The abstract shows the specificity of natives and adoptees’ 
auditory modality, in particular the selective auditory attention and mismatch negativity 
providing auditory stimuli discriminability. 

Key words: auditory modality, phonological representation, auditory receptors, selective 
auditory attention, memory, mismatch negativity. 
 

In psycholinguistic studies [1; 2; 3; 4; 7 et al.], speech perception is 
considered to be a sequence of interconnected neurophysiological processes aimed 
at comprehension of an auditory stimulus. Speech perception and comprehension 
ground on the auditory modality (AM) – a mental gear that perceives and processes 
the auditory stimulus via auditory receptors, attention and memory. In this system, 
the sensory receptors perceive acoustic signals, while memory and attention 
provide congruent speech comprehension. 

Our view of AM bases on the following issues [1; 2; 4; 5; 6; 8 et al.]. First, 
auditory speech perception does not occur momentarily but results from many 
operations carried out during auditory speech processing. Next, the nervous system 
cannot simultaneously and fully support all aspects of sensory stimulation because 
of the recipient’s limited ability to store and process sensory data. What ultimately 
brings us to the need to explain how different types of attention and memory, along 
with auditory receptors provide auditory perception and parsing of information by 
both native speakers and adoptees? Finally, defining the implicit and explicit 
nature of AM will boost the understanding what is the difference between auditory 
perception of a native speaker and a bilingual. 

AM of a native speaker successively forms up to a certain age, gradually 
acquiring the implicit status along with other native tongue primes. Whereas 
bilingual’s AM is mostly acquired explicitly preconditioned by L1 phonetic and 
phonological primes. Studies about the age specificity of auditory speech 
perception [1, p. 208] show that L1 phonological representation knowledge 
acquired in childhood make an important mechanism of the implicit memory. 
Evidently, this particular knowledge reasons the interference in L2 speech 
processing and primes the emerging of L2 phonological representation system. 
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Researchers  [4;  7;  8;  11  et  al.]  have  concluded  that  even  before  birth  the  
foetus responds to sound signals mainly of mother’s voice and recognizes some 
sound changes. Immediately after birth, babies are capable to distinguish some 
speech sounds and intonation. To the age of three-four months develops the 
infant’s right ear responsible for speech perception. The vital importance of this 
ability lies in the fact that the main areas of language in the brain for most people 
locate in the left hemisphere, to which the right ear provides the most direct access. 
At the age of five months, babies can interlink visual and auditory information. 
The ability to perceive prosodic utterance limits develops at about sixth months. In 
the period of about eight to ten months, infants clearly distinguish L1 tones 
rhythmically structured. Infants’ ability to discriminate L1 and L2 sounds is 
implicit for natives as it is acquired at an early age period of phonological 
sensitivity and explicit for bilinguals especially if they started L2 acquisition in 
adulthood (usually after the age of eight). 

At each age stage of AM development, individual attention and memory are 
of a particular importance. D. Hubel et al. (1959) first studied the role of attention 
in auditory information processing by natives [9]. Results of the study showed that 
the response of neurons in the cerebral cortex during speech perception are 
exposed to significant modulation caused by the auditory attention. This research 
marked the beginning of further studies [3; 4; 7; 10; 11 et al.]. Hence, in “Auditory 
attention – focusing the searchlight on sound” Jonathan B. Fritz et al. (2007) 
reveals that at the moment between the initial perception of sound stimuli until the 
focused attention activation, the distinction of linguistic and non-linguistic acoustic 
signals takes place. Therefore, the auditory extraction relies on the selective 
auditory attention as well as the auditory memory and auditory perception [7, p. 2]. 

In particular, the selective auditory attention (SAA) segregates and inhibits 
auditory stimuli for certain acoustic characteristics. The most relevant acoustic 
characteristics of speech, which activate SAA, are fundamental frequency, 
intensity, duration, and rhythm [8; 11; 13]. 

Psycholinguistic models of speech perception and comprehension [9; 13; 14] 
show that SAA focuses on a definite speech segment most prominent due to the 
particular auditory feature. The recipient integrates temporarily dispersed features 
of the auditory stimulus in the one most prominent feature. Next, he integrates the 
speech flow into certain clusters due to the relevant acoustic characteristics [5; 9]. 
SAA models cluster mental representations of sound stimuli coming from the 
auditory environment, i.e. the auditory objects [1, p. 202]. SAA discriminates and 
links auditory objects joining dispersed auditory stimuli to keep them in focus. 
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Results of the dichotic listening researches [1, p. 203; 5, p. 33] show that due to 
SAA, acoustic objects are perceived as coherent auditory stimuli, sense monoblocks 
providing speech congruence and discriminability. In native’s speech processing, 
SAA promptly and accurately directs perception focus on relevant acoustic stimuli 
unintentionally / involuntarily, i.e. implicitly, whereas SAA activation for most 
bilinguals is extremely explicit and intentional / voluntary [1; 3]. Perceiving the 
stimulus intentionally, the auditory information processing, behavioural response, and 
overall responsiveness of the adoptee largely depend on SAA voluntarily providing 
identification and clustering of the auditory stimuli in speech flow based on priming, 
i.e. implicit speech experience of the individual [1, p. 203]. 

SAA also incorporates the so-called acoustic ‘novelty’ detection system 
necessary for the auditory speech perception – an automatic, pre-attentive 
component that assists in parsing the acoustic scene and discriminates stability and 
novelty [8]. The acoustic ‘novelty’ detection system correlates with mismatch 
negativity (MMN), i.e. ‘a negative stimulus in the deviant event-related brain 
potentials response that occurs about 150–200 ms after stimulus onset, evoked by a 
deviant stimulus in a sound sequence in contrast to the repeated standard sound’. 
MMN continuously monitors the auditory environment, tracks changes, and 
dynamically updates the representation of the acoustic scene and is likely to be 
composed of parallel sensory (refractory-response-based) and cognitive (memory-
comparison-based) components [10]. The source of MMN may shift depending 
upon the auditory areas analysing the deviant acoustic change. MMN triggers due 
to spectrotemporal fluctuations. 

Accordingly, L1 AM emerges at an early age in the period of the highest 
phonological sensitivity as the implicit knowledge further priming speech 
processing. For adoptees, especially in their adulthood, AM is acquired explicitly 
which is based on previously gained L1 experience. A key role in AM belongs to 
voluntary and involuntary attention, selective auditory attention, implicit and 
explicit memory. Particularly important elements of AM are SAA and MMN that 
provides auditory stimuli discriminability. 
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The article deals with the prose rhythm on the example of the Mari Luise Kaschnitz short 

story “Who knows his father”. This story rhythm is based on the narration and reasoning 
composition form rhythms and is supplemented by expression of grammar-syntactic and lexical-and-
stylistic  means  of  speech.  The  accumulating  rhythm of  the  story  arises  from the  specific  sentence,  
syntagma, tact, and pause length, enumerations, repeats, twin formations, antithesis, etc. 

Key words: prose rhythm, narration, composition form, tact, pause length, lexical-and-
stylistic means. 
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.,  77: 
Eine große Rolle spielte in den Aufzeichnungen  auch ein Mann mit dem 

Namen Karl, ein Kriegskamerad meines Vaters offenbar, aber ein Einzelgänger, 
der sich auch meinem Vater nicht anvertraut hatte, ehe er auf eine ebenso einfache 
 wie fürchterliche Weise Selbstmord beging [13, c. 59-60]. 
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     . 
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    ,       
   3,6    . 

         – 
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  ( .: Ich habe gedacht, was für eine Handschrift, so klein 
und fest und gedrungen wie mein Vater.) [13, c. 56]. 
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   ,    124,    
,   mein Vater  24 ,   

Vater – 44 ,    ,        
   ,      .    
         ,  

 meine Mutter   16 .  « »  
,       ,   10 

,         . 
      

 ,  ,  ,     : 
Kirchen und Schlösser [13, c. 54]; Pfeifen und Röcheln [13,  c.  59].    

 15  ,        
 (9 , . Es folgten auch hier ein paar allgemeine 

Bemerkungen, eine Frau kann ihre Herkunft vergessen, ein Mann niemals, eine 
Frau wird im Alter immer mitteilsamer, ein Mann verstummt)   

,   .    
  : Ich suchte meine Handschuhe und zog sie 

aus der Tasche meines Mantels, ich spielte den Zerstreuten und küßte meine 
Mutter und sah sie liebevoll an [13, c. 51-52]. 

      –  “Wer kennt 
seinen Vater” ,      ,  
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The paper presents phonetic and semantic analyses of French film characters’ speech 

that reveals their emotional state. A special attention is paid to the detection of phonetic markers 
indicating the psychological and emotional state of speakers. As a result of the study the author 
systematizes the associative sound combinations that mark a particular emotion. 

Key words: phonetic markers, French films, speech, sound combinations, characters’ 
emotional state. 
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  ’       
   [1, c. 56].  

      - . 
, . .   . .      

,   . .  ’      
.     . . , 

. . , .   . 
   ,    

,   2011 .  ’     
 Intouchables ( ),     , 

  .       
        , 

    .      
  ,     

 . 
    ,    

   ,   
 .  

       
    (   ),    

     . 
  .  ( . Fonagy)      
.         
:  

[r] —    , ,    (rouler); 
[fr] —    (frotter); 
[br] —    , ,  (bruit) [4, c. 32]. 

      
 .        
     : Je roule 

pas à 180 pour m'amuser. 
      ,  

 ,       
     (rouler),     ,  

    (pas à 180 pour m'amuser).  
         

 fr: Elle se frottait les mains?     
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,  .       
  ,        

   fr:  
D`où vient tout ce bruit?  

      ,    
        br.  

 ,      (  )  
      

:  
Si-si, y a un fauteuil roulant dans le coffre.  

    ,     
 ,  ,    , 

  si,     -   , -  
    . 

    ,   
    : Fi-fi, jamais de la vie! 
     ,    

  ,      fi-fi.  
        

     : Trèees vieille.  
,      

,  ,      
     . -   

     
  ,       
      .  
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This article highlights the intensity dynamics features of conflict situations resolution in 
English business discourse. The research defines that the intensity dynamics of the conflict 
fragments reveals their evaluative component. It has been proven that the intensity dynamics 
reflects the communicative and pragmatic loading of English business discourse interactions and 
conveys the specificity of this discourse pragmatic potential actualization.  

Key words: conflict situation, business discourse, conflict interaction, prosodic 
actualization, intensity.   
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The present thesis is an attempt to analyze different approaches to the study of sound 
symbolism in Ukraine, the USA and Europe. The relationship between the sounding of the word 
and its meaning has been in the focus of scientific research for centuries but the objective 
reliable data were received only after the introduction of quantitative methods of language study 
by the Ukrainian scholars. 

Key words: linguastatistics, sound symbolism, quantitative methods, phonestheme, 
phonosemantics. 
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The paper is focused on the study of phonetic and orthographic features typical of the 

Latin poetic language. As a result of the analysis of Catullus’ poetry – the Roman poet of the 1st 
century BC – the author systematizes phonetic and orthographic specificities of the archaic 
forms used in his poems. 

Key words: Catullus, the Latin language, poetry, phonetic and orthographic phenomena. 
 

     (87-54 .  . .),   
’      ,  

   ,      
.  ’         .  . .  

       , 
      ,   

 . ,        
        

 .         , 
        [4, . 124].   

   -  ,   
  ,    . 

-       
. ,       , 

:  
1)  : au > o:  ricilla [25. 2]  

 auricula “ ”, colam [63. 28]  caulis “ ”; ae > e: celicola [64. 
385]  caelicola “ ”, pene [15. 9]  paene “ ”. 

2)    : o > u: convolsus [62. 40]  convulses 
“ ”; u > y: myrtus [61; 64]  murtus “ ”; y > u: Durrachium 
[36. 15]  Dyrr(h)achium “ ,   ”; e > a: lasarpicifer [7. 4] 

 laserpicifer  “ ,   .” 
      : 

1)  –     ,  
    .      
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         ,  
,     ,     

 .     , 
          

      [3, . 304]. 
: oraclum [7. 5; 64. 326]  oraculum “ ”; saeclorum 

[64.22], saeclis [68.43], saeclum [43.8], saecla [78b.3], saecli [14.23], saeclo 
[1.10]  saeculum “ ”; tegmina [64]  tegimen “ ”. 

2)  –    : ecfututa [6. 13]   
effututus “ ”; subripio [99.16]  surripio “ ”, 
inmerentibus [54. 7]  mmerentibus “ ”. 

3)        : ll > l: 
vilicae [61. 129]  villica  “ ”; exs > ex: exilium [33. 5]  
exsilium “ ”, exules [63]  exsules “ ”; gn > n: magus 
[90.1,3]  magnus “ ” (      magnus 
[91.6]); mp > p: typanum [63.8; 63.9]  tympanum “ ” (   

   tympana [63. 21; 64. 262], tympano [63. 32]); mm > m: imo 
[64.125]  immo “ ”; 

4)  l > ll   : loquella [55. 20]  loquela 
“ ”; pilleatis [37. 2]  pileat s “ ”;  querellis [66. 18] 

 querela “ ”. 
5)     : dein [5.8; 5.10] 

 deinde  “ ” (         
deinde [5.7; 5.9]); sat [23. 27]  satis “ ”; turpi [91.4]  turpiter 
“ ”;  :  1  Praes.ind.act.: reduc [55. 11]  
reduco “ ”;  Imperat.praes.act.; nger [27.2]  ingere 
“ ”. 

6)  , ’    h.    
  h   .    

h     ,       
  ,     

 [2, c. 137].        
     h-  ,  

  .   h   
, ,  , : 1)     

aruspicium [90. 2]  haruspicium “ ”; 2)  : 
harenae [7. 3]  arena “ ”; 3) : Tethyi [66. 70]  Tetys 
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“ ”; 3)  h   : comprendis [62. 35]  
comprehendis “ ”; nil [17. 21; 30. 2; 42. 21; 47. 3]  nihil “ ”; 
nilo [97. 3]  nihilo “ ”; mi [14. 9; 30. 8]  mihi “ ”. 

7)   : carta [36.1; 36. 20]  chart  “ ”; pulcre [23. 5], 
pulcer [61.191], pulcrior [61.84], pulcerrima [64.28; 86.5]  pulcher, chra, 
chrum “ ”; incohatam [35. 13], incohata [35. 18]  inchoatus 
“ ”. ,  sepulcrum [7, 68.89] sepulcra [64. 368; 68. 97], 
sepulcris [96. 1]     sepulcrum “ ”. 

  -    
     . - ,  -

        
       - ,  

      ,  , 
, , ,  , , 
  . - , -  ,  

    ,    ,  
 -       . 
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PHONETIC PECULIARITIES OF THE CONCEPT “FEAR” 
MANIFESTATION IN PROSE (ON THE BASIS OF H. LOVECRAFT’S 

SHORT STORIES) 

Havrylenko V.M. 
National Technical University “Igor Sikorsky Kyiv polytechnic university” 

lera.aveo@gmail.com 
 

In this study we make an attempt to research the phonetic peculiarities of the lexical 
material, chosen for verbalization of the concept sphere in the prose works. The approach used 
is based on the idea that the choice of lexical units is based not only on the semantics but also on 
their phonetic specific traits, which provoke a certain image in the process of reading, thus 
stimulating the creation of a certain concept in the recepient’s psychic sphere.  

Key words: concept, phonetic features, sound, cluster, fear. 
 
In her concept of “evaluation”, E.M. Volf stated that emotional and rational 

sides within evaluation process show a dichotomous attitude of subject to object, 
and to their feelings and thoughts, in particular [2, . 42]. According to her 
statement, natural languages can’t reflect the emotional evaluation only while the 
rational  aspect  is  always  present.  But  the  ways  of  reflection  of  these  two  sides  
differ, thus showing which way – emotional or rational – is dominant in a chosen 
case [2, p. 40]. The confirmation of this statement is the psychological studies, 
which provide confirmatory evidence that language doesn’t possess a “direct” 
reflection;  the  only  possible  emotional  evaluation  is  the  one,  which  was  felt  and  
which is shown via linguistic means. Thus, G. Shingarov claims that in psychology 
the notion of emotion is used for the sphere of feelings, whilst the notion of 
emotiveness is used to denote psychological processes, connected with emotions, 
but not equaled to them [3, p. 91]. On these grounds the emotions are described in 
the language via linguistic means, i.e. they are not reflected directly (in the form of 
a signal), but indirectly – in the form of description of feelings-relations and 
feelings-states. 

In  our  study  we  attempt  to  distinguish  certain  phonetic  patterns  of  
verbalization of “fear” concept, specifically – those sounds and clusters, which 
play a major role in evoking the image of fear. The basis for our research was a set 
of short stories by Howard Lovecraft, who is deemed as a founder of horror stories.  
With the view to analyzing the concept we have selected lexical units, which 
manifest the concept “fear”. For this purpose we have also divided the concept into 
several subframes. Subframe 1. Unknown: terror, crumbling doorsteps, strange 
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uneasiness, silent and furtive figures, dubious safety, one instinctively dislikes, 
tenebrous tunnel, strange forest, curious prophesies, babble dementedly, 
tremendous future, hill noises, strange books, strange influences, strange evil, 
barking and screaming, teratologically fabulous, suspect of knowing something, 
weirdness of the whole region, mysterious noises, sealed story, half-hidden 
murders, hideous screaming [4]. 

Humanity has always feared the unknown, because it makes them feel 
uncertain [1, c. 4]. Fear is realized as a reaction of a person, who predicts certain 
events that are out of their control.  

Subframe 2. Repulsive: crude bridges, massed mould and decay of 
centuries, foul odours, yellowish skin, animalistic lips, coarse crinkly hair, 
disproportioned arms, exceedingly ugly unattractive albino woman, dark goatish 
looking infant, bloodless-looking specimens, morbid community, faint malign 
odour, alarming size dark and goatish gargoyle, the monstrous being, oddly 
elongated ears, tomb’s cold clamminess, hated and dreaded goatish face. 

Subframe 3. Horror: one almost fears, one dreads to trust, season of horror, 
subject of fear, dreadful name, dawning look of evil, being afraid of him, dreaded 
volume, lurking terror, terrible part of the intruding horror, foetic and horrible, 
mortally afraid, abnormal degree of fear. 

Subframe 4. Supernatural: doomed hills, cursed voices, unusual powers, 
magic, mania, black magic, half-human flesh and blood, monstrous unison, bent 
goatish giant, they bend the forest and crush the city, ancient nightmare, frightful 
tales of wizardry, souls of the dying, monstrous threats. 

Subframe 5. Forbidden: forbidden things, forbidden shapes of shadow, 
forbidden books. 

Forbidden items and phenomena are always associated with something 
enigmatic and unknown. The principal, similar to Subframe 1, is dominant. 

Subframe 6. Demonical: Satan-worship, witch-blood, unhallowed presence 
of satan, black magick, divel, daemonic laughter, gittin’ ready to ketch my soul, 
hideous necronomicon, black dominion. 

Subframe 7. Violence: savage watchdog, wild fierce cries, greater violence, 
deeds of almost unnamable violence and perversity. 

In the process of analysis we have grouped phonetic patterns typical of the 
lexical units that realize the concept of “fear”. Thus, the sound /r/ and clusters, 
which comprise it, such as /gr-/, /dr-/, /br-/, /pr-/, /kr-/, /rb-/, /str-/ evoke a feeling 
of danger, uneasiness due to being associated with rumbling, unpleasant and 
unfamiliar  noises.  Similar  patterns were observed with the sound /f/,  for  example 
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in  such  words  as  fear, afraid, frightful, flesh [5]. One of the major sounds, 
representing fear on a phonetic level, is the sound /t/ and clusters comprising it, for 
example, in such words and word combinations as tenebrous future, teratologically 
fabulous, monstrous threats, etc.  

Thus our views rest on the assumption that this sphere might be a lucrative 
research field since nowadays there is a limited number of theses, dealing with the 
analysis of non-verbal concepts representation, i.e. not only with its lexico-
semantic aspect, but also the phonetic one. 
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The paper presents the results of research touching upon prosodic characteristics of 

Winston Churchill’s political speeches. The particular features being investigated are the 
peculiarities of pitch fluctuationas as well as different types of logical stressing. The interest to 
this topic is based on the popularity of Winston Churchill as a politician along with the desire to 
define which features of his lingusitic persona served as the basis for his popularity.  

Key words: pitch, emphatic stress, prosodic means, extralinguistic peculiarities. 
 

       
,         

     ,       
  .      

   ,    
 .  ,     

  ,   ,    
  [1, . 248–249].  

       
        

    .     
  ,   ,     

      . 
   3 : «Blood, Toil, Tears and 

Sweat», «House of Many Mansions»  «Their finest hour»   
    [5–10].  

      
,      . 

  ,      
     (  )  

  [2].   . . ,    
 : 1)  , 2)  , 3) , 

4) , 5)   , 6)  [3, . 96-97]. 



     
«    » (12  2017 .) 

 

91 

      , 
  ,     ,  . 

  ,      ,    
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«Blood, Toil, Tears and Sweat»    
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       : «I 
have \nothing to |offer  but /blood,| /toil, | /tears | and \sweat ||» [6].  , 

   ,     nothing,  
    ,    

    .  
       

 ,          
,  -  .    

  ,         
     : «…we see \/remarkable signs 

…»; «…and when \/victorious nations…»; «…and, \/above all, the Norwegians…». 
 ,           

,           
  .  

         
  ,   , ,   

,    ,  ,   large, every, 
much, prime, great, no.    ,    

     ,     
 .       

 ,  -   
.  

   ,     
  .   . . ,   
         

 [4, . 88],   ,  . .      
 ,  ( )    [2]. 
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«The  disastrous military | events |, which have happened in France during 
the last fortnight, | have not come to me with any sense | of surprise» [8].  
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The article outlines the differences in the implementation of melody in two functional 

styles: the literary and scientific ones in terms of the voiced texts of the tales and reports. It is 
proved that the key difference is in the allocation of the main information according to the 
content of the text. It is determined that a rising pitch is typical of reports in the thematic parts of 
the text, while in a short prose – in rhematic. 

Key words: functional styles, melody, theme, rheme, tale, report, rising pitch. 
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(89%).    ,       
   (  ),     

 :  
(T) Dem Ziel widmet sich  (R) die Com puterlinguistik,  (R) ein Zweig des 

Forschungsgebiets,  (R) das als "Künstliche Intelli‘genz" be zeichnet wird. (T) Hier 
hat es in den letzten Jahren  (R) einen großen Sprung nach vorne ge geben.  
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(R) Computer speichern Mengen an Informa tionen,  (T) die unser 
Ge dächtnis weit über fordern würden,  (R) und stellen sie auf Anforderung bereit.  
(R) Nur mit einigen Dingen,  (R) die uns so leicht fallen,  (R) dass wir unsere 
geistige Aktivi tät kaum be merken,  (R) tun sie sich nach wie vor schwer.  

       
  (82%).      

          
  .       

 13%.  :  
(T) Com puter können viel:  (T) Aufgaben,  (T) für die ein Mensch 

seine ganze Intelligenz und Zeit einsetzen muss,  (R) er ledigen sie in 
Sekundenbruchteilen.  (T) Dazu zählt ganz besonders die Aufgabe, (T) 

natürliche Sprache zu ver stehen.  
       , 

  ,          
  . 2.  

 
 

. 2.         ( ) 
 

   ,     " ", 
 ,          

  (75%)         (23%): 
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 6% 75%
 3% 23%

 91% 2%
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(R) Es lief ein Hund durch einen Wasserstrom  (R) und hatte ein Stück 
Fleisch im Maule.  (R) Als er aber den Schemen vom Fleisch im Wasser sah  

(R) wähnte ‘er,  (T) es wäre auch Fleisch,  (R) und schnappte gierig 
da nach.  (T) Da er aber das Maul auftat,  (R) ent fiel ihm das Stück 

Fleisch,  (R) und das Wasser führte es weg.  (T) Also ver lor er beide,  (T) 
das Fleisch und den Schemen.  

        
         . 

     ,  
       (91%). 

   , , , ,   
       3%     6% – 

,      : 
(T) Lehre:  (R) Man soll sich ge nügen lassen an dem,  (T) das Gott 

gibt.  (R) Wem das wenige ver schmäht,  (T) dem wird das Größere nicht.  
(R) Wer zu viel haben will,  (T) der be hält zu letzt nichts.  (T) Mancher 
ver liert das Gewisse über dem Ungewissen.  

        
,        
   ,      

  -   ,   
  .        

  .       
        , 

         , 
 –   .  

        
   ,      

 .         
 ,      ,   

 , ,  ,  
     .  

           
.         

    –  , , 
.      , 
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The article discusses the dynamic features of Slovak/English bilinguals’ interfered 

English speech, obtained during acousic analysis. At the same time, basic parameters of the 
interfered phonetic system of Slovak bilinguals’ English speech on suprasegmental level were 
allocated and codified. The peculiarities of  intonation in Slovak bilinguals’ English were found, 
namely pitch and intensity variations. 

Key words: acoustic analysis, bilingualism, phonetic interference, intensity, intonation, 
native speaker’s speech, interfered speech. 
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   – 53,5%, 47,5%  40,0% . 
        , 

           
 25,5%-26%.       

       
, ,        0%.   
        

 ,  ’ ,     
  .        

      30%      
    (37,5%).  , , 

       , 
      

 – 41,7%.      
     (29,3%).  

      (24,9%), 
 (22,8%)   (21,1%)  . 

 1 
     

     (%) 
 

 
–
 
–

 

     
  

–     -   

 

 

–  

 

 24,5 26,0 40,0 9,50 1,00 24,9 16,8 28,0 29,3 

 22,0 24,5 47,5 6,00 2,0 22,8 21,5 41,7 12,0 

 19,0 25,5 53,5 2,00 3,5 21,1 37,5 12,0 25,9 

 12,5 20,5 67,00 0,00 7,0 12,0 30,0 29,1 22,2 

 
       

   .  
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. 1.      Into the little room 
came a rush of ghosts (  ) 

 
   . 1,  Into the little room came a rush of ghosts 

    19-72 .     
  little,     40-83 .    

         
        ,    
 .       ,    

,        19-72 ,   
     .  

 

 

. 2.      Into the little room 
came a rush of ghosts (   ) 

 
 ( . 2) Into the little room came a rush of ghosts, 

     ,     
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. ,       25–

74 ,          . 
,         

    .  
   . 3   ,  

     ,   
    24  77 .     

     .  
      came    

 77 .       , 
     , ,      

   .    
          
   ,  . 

 

 
. 3.      Into the little room 

came a rush of ghosts (   ) 

 Into the little room came a rush of ghosts,  
           

      . 
,       25–74 ,   

   .     
,        

  ,      
 . 
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. 4.      Into the little room came a 
rush of ghosts (   ) 

 Into the little room came a rush of ghosts,  
        
       48–62 ,   

       .  
       
        , 

,    . 
 ,      
  -     
,        

,   ,    . 
        
      

 - ,      .  
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The paper systematizes phonetic features typical of different characters’ speech in their 

certain psycho-emotional state. It is outlined that the speaker’s emotional state is phonetically 
represented by the use of mixed up sounds, zero articulation of a sound, lisping, stuttering, 
syllable articulation, onomatopoeia, and reduplication. The most common phonetic interference 
is onomatopoeia. 

Key words: emotion, phonetic, onomatopoeia, psychological state, speech. 
 

         
.      ,   , , 

,     .      
       

. 
        

  . ’      
      Astérix.  

    ,   
   -   ,  

 –     ,     
       . 

       
  –      

,          
: Hmouais...,    [1, .21]; Heuheuheu!,   

 [1, .25]; Gnnnnnnnnn!...,    [4, . 18] . 
       ,  

,     ,     
: «Hgmmmpfff!... Hahahaha hihihihoho! excuse-nous hihihihoho 

cochonnet, notre ch... hahaha!» [2, .15].      
   , ,    

  ,    : «Manger ?... gloup !... 
Manger ! Je n’y pensais plus ! Il faut que j’apporte à langer à Astérix ! / Je veux 
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bien... scrountch !.. J’ai horreur de m’interrompre entre deux... miamm !... 
sangliers !» [1, . 8]. 

       
  : «Eeeeh ! Ne poussez pas, on va y en avoir 

pour tout le monde !» –      
  [1, . 14]; «A moiiiiiiiiiii» –    [1, .14] ; 

«Noon !» –  [1, .14]  . .     
   ,   : «Lutèèèèèèce, c’est une 

blondeuuuu... / Lutèèèèèèce, reine du mondeuuuuu...» [4, . 11]. 
     : 

1)   ( ): «Vules Fésar fera furieux, fa f’est fûr ! 
Heurevement, il me reste le fecours des autres camps retranfés !» [4, . 45],  

    : [ ] [v], [ ] [v], [z] [v], [s] [f]; 
2)     : «Ch’est bon, cha ! Qu’est-

che que – hic ! – ch’est ?» [3, . 17],       [s]; 
3)   : «T’as dézà vu une fille fe battre contre les lézions 

de Fésar, toi ?» [4, . 5]; «F’est fouette !» [4, . 31],   [s]   
[ ], [ ]     f, z  f . 

         
  (   – ,  ,   – 

,  ),      
      

 . 
       
    La Rose et le Glaive, ,   , 

      : «Sniff ! 
Baintenant les gaulois ont une arbe redoutable et balhonnête !...», «Leur barde 
baudit qui possède une si bauvaise voix...», «... qu’il abène la balédiction des dieux 
du ciel chaque fois qu’il chante ! sniff !» [4, . 26].    

    [m],   «b»  
 baintenant, arbe, balhonnête, baudit, bauvaise, abène  balédiction, 

         
 – barde,          

. 
   « stérix»  ,    

 (  ),         
. ,    ,    
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  : «Le gau... le gaugau...»,    , 
     : «Quoi, le gaugau ? Quoi, le 

gaugau ? Où vois-tu un navire gaulois, toi ?!!» [6, . 31].   Astérix et le 
chaudron          

 : 
Baba: Je p’ends les petits sanglie’s ou les g’os ? 
Barbe-Rouge: Les gau... les gau... 
Baba: Les g’os ? Ça ma’che ! 
Barbe-Rouge: Les gaulois ! [1, . 16] 

        
      – : «Mais il ne s’agit pas de 

soupe à l’oignon mais de sesterces ! D’ar-gent !» [1, . 12].    
      ,      

   : «Nous-de-vons-les-vendre...» [1, . 20]. 
     ,   

    [r], , , 
  ,       

           XV . 
   , ,    – 

        – 
.      : «Clients à 

t’ibo’d ! / Je vais p’épa’e’ des g’illades, des ‘otis et des ta’tes aux p’unes!» (Clients 
à tribord ! / Je vais préparer des grillades, des rotis et des tartes aux prunes!) [1, 
. 15]; «J’au’ai dû me fai’e pi’ate, comme mon cousin ge’main, celui qui a 

’éussi...» (J’aurai dû me faire pirate, comme mon cousin germain, celui qui a 
réussi...) [1, . 25].     , ,    

   : «Che le zouhaite auzzi ! ... Il feut barler d’une 
réunion de dravail !» (Je le souhaite aussi ! ... Il veut parler d’une réunion de 
travail !) [5, .7].        : «Ma, qu’est-
ce qué tou dis, là ? Moi, zé ferais mêmé lé domesticus* (domestique) dans cette 
lézion-là !» (Mais, qu’est-ce que tu dis, là ? Moi, je ferais même le domesticus* 
(domestique) dans cette légion-là !) [4, . 34].      

      
       .  

,       
:  ,    , 
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The abstract is dedicated to the issue of the speaker’s emotional state, its reflection by 
prosodic means and the factors influencing them. There is a strong correlation between the 
speaker’s emotional, physical or mental state and his/her prosodic portrait. 

Key words: tempo, pauses, prosody, emotional state, rhythm, tone colour.   
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       -   
       .  

,       (   
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   (         
,          ). 

        ,  
     ,   ,  

  /     ,  
. 

      ,  
    ’ ,  ,  ’   

   , ,  , ,   
    [6].     -
 ,      .   
 ,   ,     
  .     ( ., 
, [5])    ( , , 

)   ( ,  )  . 
. .  [2; 3]        , 

     .  . . [1] 
,          

  ;        
      
  (   : 98,4%  

 , 82,4%   , 96,7%     
87,2%    ).  ,    

,      
,     openEAR,   

         
.  
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The paper presents the experimental study results of the specificity of the deviations in 

the vocalic and consonantal systems registered in the pronunciation of the English north-eastern 
dialect speakers within certain age groups. Graphical interpretation of the quantitative relation 
between the deviations in the vowel and consonantal systems and the speakers’ age group is 
given. Moreover, the author provides reasoning of the received frequency tendencies.  

Key words: age group, consonantal system, England, frequency rate, North-eastern 
dialect, phonetic deviations, vocalic system. 
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This paper deals with the identification of personality based on phonetic shaping of 

speech. The aim of this work is to review the varieties of French pronunciation and demonstrate 
that they are formed and changed under the influence of territorial, age and social indications as 
well as education. The authors describe the influence of a major part of human environment on 
the person’s pronunciation notwithstanding the above-given indications. 

Key words: social phonetics, Alsatian French, Breton French, Parisian French, 
pronunciation varieties. 
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    » [3, . 182].  
,        

,       . 
  ,  ,   , 

        .   
          . 

, a priori ,      
   ,    ,  ,  

  ,  ,     
  .     

   . ,  le français alsacien  
  [ ]: vigne [’vi'n].    

,        -tre, 
 -fre, -ble: autre [’ot], mètre [’m t r].     

  on, an, in: se sont [s ’sô].  le français breton  
 en: on en faisait [ naféze]. [u]    [R]: pour moi 

[ poR mw ], pourtant [ poRt ] [6]. 
        

.        
 ,   ,     

 (le langage texto).   le français parisien populaire 
     . ,   

 , E caducs  : c’était une copine [stey k pin]; 
parce que je crois [pask krwa] [6].  ,   ,  

    . 
 ,          
  ,     -  [2].   
         
    .      

  ,         
,  .    , 

,  ,     , 
  .     , 

   ,  ,     
    ,    

 ,     . ,    
 ,     
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   .  ,   ,   
.     ,   
     .   ,  

’   ,  ,    ,  
   . ,  ,  le français 

parisien     [ ]  [ ] [4]. ,  
copain [k p ]    copain [k p ].    

            
,       :    

 ,       
   ,    le 

français populaire,   ,    ,  , , 
         

  .  
         

  [6]. 
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Variability of communicative norms of behavior in a discourse, including historical 
transformations of phonetic norms, is caused by socio-cultural changes occurring in the society 
as well as by language development. The paper shows that an integrative cognitive-discursive 
methodology and its methods open up possibilities of studying the discourse as a process or 
result of constructing meanings and concepts, phonoconcepts including, actualized in discourse.  

Key words: communicative behavior, phonoconcept, social-and-cultural changes.  
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   » [1, . 179].     
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 /       
 :  ,  , 

   . .,       
      .  

   [4]   . .  [3],  
  / MODESTY   

 ,      , 
        

.     : 
   XIV – XI     . 

/ MODESTY –    
 , ,      

        
  [3; 4].  

   / MODESTY  
      – 

 ,   «Humble»  
«Decent»,   ,     , 

        
 ,      DECENT  HUMBLE 

    (10  5 ) [3].   
    ,  

.  –     
 XVIII .    , 

,        
 [3].     

 :      
       (  15 – 17 – 10  

).  
   / MODESTY   
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      ,  
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  ,  / ,  [3]. 
     / 

MODESTY     . 
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«  », «   »). , 
     XIV – XVIII     

I  –  [3]. 
 ,   . .  [3],    

/ MODESTY   : « »  
« »      « ».   
XIV – I        
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The article deals with the study of pronunciation norms actualization in modern British 

and American cinematography, the specifics of national pronunciation standards use in English 
cinematography, the peculiarities of American and British pronunciation variants in the 
analyzed films and serials. 

Key words: pronunciation norm, national pronunciation standard, pronunciation variant, 
phoneme, cinematography. 
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The paper advances the determination of main features of stressed vowels’ reduction in 
modern German. According to the results of auditory experiment aimed at distinguishing the 
stressed vowels’ realization in spontaneous speech, the author defines the degree of vowel 
phonemes differential markers’ in/stability. The analysis has proved that some stressed vowels 
can undergo quantitative and qualitative reduction; the degree of the vowels differential markers 
weakens, especially with the increase of spontaneity of speaking. 

Key words: spontaneous speaking, position of the phoneme, complete and incomplete 
phoneme realization, reduction, vowel phoneme’s differential markers.  
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This article focuses on the paralingual features of aggressive rhetoric and considers the 

transformation of the 'speech aggression' concept towards its positive semantics in public 
political discourse. The main paraverbal means of aggressive rhetoric are seen as the 
rhapsodical prosody and of the co-speech gesture of the right hand. Waving the right hand, 
throwing the right hand forward has a long historical and cultural semiotic background 
associated mostly with the Roman salute, but later it received a negative connotation in the 
Deutscher Gruß. In modern public communication this gesture is desemantisized; it plays the 
role of an accentuating gesture and is used by politicians as a way of strengthening/conveying 
their aggressive message. 

Key words: political discourse, aggressive rhetoric, paraverbal, prosodic, rhapsodical 
prosody, co-speech gesture.  
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The paper is aimed at analyzing prosodic and paralinguistic means’ interplay in 
sympathy utterances having the pragmatic aim of consolation. The author comes to the 
conclusion that prosodic means perform a leading role in relation to lexico-grammatical ones 
while realizing the meaning of consolation. The function of paralinguistic means is to intensify 
the prosody, helping the addressee explicitly define the utterance as a genuinely consoling one. 

Key words: sympathy utterances, consolation, prosodic means, paralinguistic means. 
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The paper presents a paradigmatic and syntagmatic description of phonological systems 
of Ukrainian and German. As a result of auditory and acoustic analysis the author makes an 
attempt to define the status of the so-called semi-palatalized Ukrainian consonants and 
geminates, specify their place of articulation and compare them with the corresponding 
phonemes in German as well as identify the degree of their modifications in connected speech.  

Key words: paradygmatics, syntagmatics, phoneme, differential features, Ukrainian, 
German. 
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          : 

  [nad:nji pr m],  [ vj it l v i]7,  [kvji t :at ],  
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    [ :/ /  [ ]/_{ C , Ci}:  /v r na/ 

 [v r na],   [ ] –  [u]: / /  [u]/_ Cu:  
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/p du ka /  [pu du ka],  / /     [ ] 

 [a]      [ ]:  / /  [ ]/-{ C , Ca}:  
/p sj m n k/  [p sj m n k],  /z ma/  [z ma].  
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VOKALPHONEMISCHE TYPOLOGIE DES UKRAINISCHEN UND DES 
DEUTSCHEN 

Kiyko Svitlana 
Juri-Fedkovych-Universität Tscherniwzi / Technische Universität Berlin 

kiykosvit@gmail.com 
 

The report describes the principles of contrastive studies of Ukrainian and German 
languages at the level of phonology and suggests the method of comparison of their vowel 
phonetic systems taking into account the hierarchy of distinctive features of phonemes. Based on 
the ideal language type we have also developed a flow diagramm for the description of the vowel 
phonemes in Ukrainian and German. 

Key words: phonems, vowels, distinctive features, typology, Ukrainian, German. 
  

In diesem Beitrag wird vokalphonemische Typologie für das Ukrainische 
und das Deutsche aufgestellt und ein Raster für die Beschreibung des 
Vokalphonembestandes im Ukrainischen und Deutschen vorgeschlagen. Dazu 
sollen in erster Linie Vokalphoneme des Ukrainischen und des Deutschen als 
isolierte Erscheinung klassifiziert werden, weil es in der Interpretation des 
Phonembestandes in den jeweiligen Sprachen recht viele Uneinigkeiten gibt. 

Die Frage nach der Zahl der Vokalphoneme im Ukrainischen ist umstritten. 
In vielen Arbeiten [1, . 122-123; 3, . 5-6] rechnet man mit 6 Vokalphonemen: 
/a/, /o/, /u/, / /, /y/, / /. Dagegen in  [2, c. 229-230] weisen die Autoren 
darauf hin, dass man nur über 5 Vokalphoneme des Ukrainischen sprechen soll: 
/a/, /o/, /u/, / /, / /. Für das Verständnis des ukrainischen Vokalismus ist der 
Unterschied zwischen einem Phonem und einem Allophon entscheidend. So 
bezeichnet Allophon eine von mehreren phonetischen Repräsentation eines 
Phonems, d.h. ein Allophon ist einem Phonem zugeordnet. Die Allophone eines 
und desselben Phonems sind komplementär verteilt, d.h. sie treten nie in derselben 
lautlichen Umgebung [5, c. 39]. Wenn man die Distribution der ukrainischen Laute 
/i/ und / / verfolgt, so stellt man fest, dass /i/ nur nach palatalisierten Konsonanten 
steht, / / dagegen nur nach nichtpalatalisierten Konsonanten. Somit schließen sich 
/i/ und / / in derselben lautlichen Umgebung gegenseitig aus. Das bedeutet, dass 
sie komplementär verteilt sind und Positionsvarianten eines und desselben 
Phonems darstellen. Folglich gehen wir davon aus, dass es im gegenwärtigen 
Ukrainischen 5 Vokalphoneme gibt: /a/, /o/, /u/, /e/, / /.  

Zur Bildung der ukrainischen Vokalphoneme werden folgende distinktive 
Merkmale ausgenutzt: nach der vertikalen Zungenlage (hoch / mittel / tief), nach 
der horizontalen Zungenlage (vorn / hinten), nach der Lippenstellung (gerundet / 
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ungerundet). Es lassen sich folgende Beschränkungen in der Kombinierbarkeit von 
distinktiven Merkmalen feststellen: 

1. das Merkmal „tief“ korreliert nicht mit dem Merkmal „vorn“; 
2. das Merkmal „vorn“ wird nicht mit dem Merkmal „gerundet“ kombiniert; 
3. das Merkmal „tief“ wird nicht mit dem Merkmal „gerundet“ verbunden. 
Für Vokalphoneme des Deutschen ergibt sich folgende Einteilung, die 

experimentell begründet ist (vgl. spektrale Energieverteilungen der akustischen 
Werte der Vokalformanten in den Arbeiten von Steriopolo [1, . 107-110]: 

Vollvokale:  /i:/, / /, /e:/, / :/, / /, / :/, /a/, /y:/, / /, /ø:/, /œ/, /u:/, /U/, /o:/, / / 
Reduktionsvokale: / /, / / 
Im Deutschen gibt es außerdem drei fallende Diphthonge [ai], [au], [ y]. Zur 

Bildung der deutschen Vokalphoneme werden folgende distinktive Merkmale aus-
genutzt: nach der vertikalen Zungenlage (hoch / mittel / tief), nach der horizontalen 
Zungenlage (vorn / zentral / hinten), nach dem Spannungsgrad der 
Artikulationsorgane (gespannt / ungespannt) und nach der Lippenstellung (labial / 
illabial). Es lassen sich folgende Beschränkungen in der Kombinierbarkeit von 
distinktiven Merkmalen feststellen: 

1. das Merkmal „tief“ wird nicht mit dem Merkmal „gerundet“ verbunden; 
2. das Merkmal „hinten“ wird nicht mit dem Merkmal „ungerundet“ 

kombiniert; 
3. das Merkmal „hoch“ korreliert nicht mit dem Merkmal „zentral“. 
Für den Vergleich des Vokalphonembestandes im Ukrainischen und 

Deutschen wird als tertium comparationis ein Inventar von phonetisch-
phonologischen Parametern genommen, die nach artikulatorischen Kriterien 
zusammengestellt sind (sieh Tab. 1).  

Tab. 1 
Phonologische Oppositionen im System des ukrainischen und deutschen 

Vokalismus 
 

Sprache 

Phonologische Oppositionen nach 
Zungen- 
stellung 

Zungen- 
höhe 

Diph-
thong 

Quanti
-tät 

Lippen-
tätigkeit 

Öffnungs-
grad 

vo
rn

 

ze
nt

ra
l 

hi
nt

en
 

ho
ch

 

m
itt

el
 

tie
f 

M
on

o-
ph

th
on

g 
D

ip
ht

ho
ng

 

la
ng

 

ku
rz

 

la
bi

al
 

ill
ab

ia
l 

ge
sp

an
nt

 

un
ge

sp
an

nt
 

Ukrainisch + –  +  + +  + + – – + + + – + 
Deutsch + + + + +  + + + + + + + + + 
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Die Gegenüberstellung der beiden Vokalsysteme zeigt, dass im Deutschen 
wesentlich mehr Merkmale phonologische relevant sind. Hinsichtlich der 
distinktiven Merkmale vorn / hinten, hoch / mittel / tief, labial / illabial stimmen 
die beiden Sprachen überein. Die Vokale des Deutschen werden jedoch durch 
weitere distinktive Merkmale definiert (gespannt, lang, zentral, Diphtong).  

Solcher Vergleich lässt aber die Hierarchie einzelner phonetischer Merkmale 
außer Acht. Probleme bestehen hier größtenteils darin, dass es schwierig ist, ein 
tertium comparationis zu finden, das erlaubt, vom Ausdruck des Ukrainischen zum 
Ausdruck des Deutschen überzugehen. Die Idee für ein solches tertium 
comparationis bietet das Baumdiagramm zur Darstellung der distinktiven 
Merkmale der Vokale von H. J. Hakkarainen [4, c. 30]. Als Ausgangspunkt wählt 
er das Merkmal [±lang]. Dieses Diagramm lässt sich aber auf die Vokale der 
ukrainischen Sprache nicht übertragen, weil Länge hier ein redundantes Merkmal 
ist. Daher scheint es für mich sinnvoll, ein Raster für die Beschreibung des 
Vokalismus beider Sprachen vorzuschlagen. Dieses Raster sieht das Feststellen des 
so genannten vokalischen Minimums, dessen Erweiterung nach bestimmten Regeln 
die Vokalsysteme einzelner Sprachen ergibt. 

B. Pompino-Marschall [6, c. 224] weist darauf hin, dass das minimale 
Vokalsystem aus drei distinktiven Vokalen besteht. Diese drei Vokale sollen 
akustisch so verschieden sein wie möglich, weil sich in der Artikulation zwei 
entgegen gesetzte Prinzipien die Waage halten: so wenig artikulatorische Anstren-
gung wie möglich vs. hinreichende perzeptuelle Trennung. Als vokalisches 
Minimum wird daher die Gegenüberstellung der Vokale nach dem distinktiven 
Merkmal „kompakt/diffus“ gewählt. Alle anderen Vokale können aus dieser 
Gegenüberstellung infolge deren Erweiterung nach hierarchisch geordneten 
Merkmalen abgeleitet werden (sieh Abb. 1): 

Die erste Stufe der Erweiterung des Vokalminimums sieht die Teilung des 
diffusen Vokals in labial und illabial. Akustisch gilt diese Teilung als Gegen-
überstellung tief / hoch. Die zweite Stufe stellt eine weitere tonale Differenzierung 
der diffusen Vokale, die durch hohe und mittlere Zungenhebung im Mundraum 
gewährleistet wird. Diese zwei Erweiterungsstufen des Vokalminimums ergeben 
alle fünf Vokalphoneme des Ukrainischen. Der deutsche Vokalismus mit 15 
Vollvokalen (abgesehen von / / und / /, die nur in unbetonter Stellung erscheinen) 
lässt sich als weitere Erweiterung des Vokalminimums nach Zungenstellung 
(Palatalität), Mundöffnungsgrad und Bau des Vokals (Monophthong / Diphthong) 
betrachten. 
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Abb. 1. Raster für die Beschreibung des Vokalphonembestandes 

im Ukrainischen und Deutschen 
 

Palatalität ist ein tonales Merkmal, das nur bei den labialen Vokalen realisiert 
wird und die Phonemkorrelation /u/ : /y/ und /o/ : /ø/ ermöglicht. Potentiell kann 
die Erweiterung des Vokalismus auf Grund dieses Merkmals ein System als zehn 
Elementen ergeben, aber im Deutschen kommen nur zwei Elemente zusätzlich.  

Andere distinktive Merkmale der deutschen Vokale sind nicht tonal. An der 
dritten Stufe setzen im Deutschen andere Merkmale ein im Unterschied zum 
Ukrainischen, wo nur tonale Merkmale die Erweiterung des Vokalminimums 
gewährleisten. 

Die vierte Stufe ist mit dem Merkmal „Mundöffnungsgrad“ verbunden, das 
zur Unterscheidung von 14 Phoneme dient. Aber im Deutschen gibt es in betonter 
Stellung 15 Monophthonge, was die paarweise Beschreibung nach distinktiven 
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Merkmalen erschwert. Die Einordnung des / :/ bereitet bestimmte 
Schwierigkeiten; man schreibt sogar dem Phonem / :/ den Status eines Allophons 
zu. Gegen solche Auffassungen spricht aber die Tatsache, dass es Minimalpaare 
gibt,  die sich durch  / :/ : /e:/-Opposition unterscheiden, z.B.: dehnen ´de:n n  – 
Dänen ´d :n n .  

Da es zwischen / :/ und / / einen tonalen Unterschied gibt, könnte man die 
Korrelation / :/ : / :/ nach dem Merkmal der Palatalität vermuten wie bei der 
Gegenüberstellungen /u/ : /y/ und /o/ : /ø/. Diese Interpretation entspricht den 
historischen Prozessen (Palatalisierung und Hebung tiefer Vokale durch i-Umlaut). 
Die Unterscheidung / :/ : / :/ kommt dann in der dritten Stufe der Erweiterung des 
Vokalminimums. 

Die fünfte Stufe stellt die Erweiterung nach dem Merkmal „Bau des Vokals 
(Monophthonge / Diphthonge)“ dar. In diesem Schema sind Zentralvokale  und 
[ ], die nur in unbetonter Stellung erscheinen, nicht vertreten.  

Das vorgeschlagene Raster zeigt, dass sich der ukrainische Vokalismus auf 
der zweiten Erweiterungsstufe des vokalischen Minimums ergibt, dagegen der 
deutsche Vokalismus – auf der fünften Stufe. Folglich kann man vermuten, dass 
die größten Schwierigkeiten bei Vermittlung der deutschen Aussprache auf den 
Stufen 3 bis 5 ergeben, die die Erweiterung des vokalischen Minimums darstellen. 
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The article highlights the problem of phoneme distinctive features in Germanic and 
Slavic languages as one of the main tasks of modern comparative phonology. The relevance of 
neutralization of such a phonological feature as “voiced” of Germanic consonant and the 
variety of vowel phonemes duration is established. The optional character of such signs as 
glottal stop for vowels in Germanic languages and palatalization of consonants in Slavic 
languages are outlined. 

Ke ywords: Germanic and Slavic languages, neutralization, voiced, distinctive feature, 
duration, glottal stop, palatalization. 
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Among modern approaches to the methodology of teaching foreign languages there can 

be marked out the communicative, learner centred, competence, level-sensitive, cultural and 
reflexive ones. These approaches are specified in accordance with the formation of foreign 
phonetic competence on different stages of teaching foreign languages in comprehensive 
educational institutions – from primary to high school. The author singles out the most suitable 
technology providing students with the foreign phonetic competence typical of each approach.  

Key words: methodology of teaching foreign languages, modern approaches, phonetic 
competence, students.  
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TEACHING ENGLISH PRONUNCIATION: AN ESP CLASSROOM 
PRACTICE 

Baklazhenko Y.V. 
National Technical University of Ukraine  
“Igor Sikorsky Kyiv Polytechnic Institute” 

 
 The paper focuses on the problem of teaching English pronunciation in the ESP 
classroom. The paper is an attempt to answer the question of how to make it an interesting and 
engaging way while keeping the general course on professionalization of study. Several ways of 
interesting pronunciation teaching are proposed: phonetic spelling, sounds recognition, 
mimicking, tongue twisters, and limericks. The ways of incorporating these methods into English 
for Professional Purposes lessons are suggested. 

Key words: ESP, teaching English pronunciation.  
 

The development and diversification of language teaching theory has led to 
the “Abbreviation Era” of language teaching with the introduction of such 
language branches as EGP (English for General Purposes), ESP (English for 
Specific Purposes), ESL (English as a Second language), EFL (English as a 
Foreign Language), EAP (English for Academic Purposes), etc. With such 
diversity of branches (which mainly focus on content specification), the challenges 
remain to effectively teach language basics, with pronunciation being one of the 
most important ones.  

Phonetic competence is the ability to correctly articulate and use proper 
intonation in own speech and to understand speech of other people, which is based 
on complex and dynamic interaction of skills, knowledge and phonetic 
consciousness [1]. Being the basis of any language acquisition, pronunciation is 
often perceived as the first stage of teaching language which should be done in 
primary / secondary schools. Nevertheless, a Ukrainian student of technical 
university, who is actually studying EFL ESP, may still struggle with proper 
articulation of general words as, for example, “key” or “knowledge” due to the 
gaps in previous EGP EFL experience. Thus, of great importance is recapitulation 
and teaching pronunciation in ESP classroom. The question is how to teach in an 
interesting and engaging way while keeping the general course on 
professionalization  of  study.  In  this  paper  we  will  try  to  focus  on  some practical  
ways of incorporating pronunciation in teaching. 

First of all, to remind (or teach) students phonetic spelling it is good to play 
a game in which you give students cards with phonetically spelled words and ask 
them to write and pronounce the word. The key point here is to choose the 
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vocabulary from the specialization sphere, like “engineering”, “tools” or 
“electricity”. This task may seem easy at first, but this impression disappears when 
students start to deal with /'s k t/, /'da ud/, or /' m( )l/. 

Another kind of phonetic activity is sounds recognition. The main idea is to 
teach students to differentiate between letters (26) and sounds (44). A good way to 
do this is by giving students a table consisting of rows with number of sounds “2”, 
“3”, “4”, “5”, etc. and empty lines and a set of words to be organized into the table. 
While checking the task one should stress the contradiction of spelling and sound 
form of the words. Thus, despite being a 4-letter word, “etch” has only 2 sounds, 
“circuit”, being a 7-letter word, has 5 sounds, etc.  

Practice of pronunciation can add value to the lesson in general because it 
can be used as a good warm-up activity. Mimicking can help not only develop 
pronunciation skills, but also tune students in English language use. There are 
several ways of making mimicking fun. First of all, it is sounds juggling– when 
you use similar sounds in one collocation / sentence, or same sounds used in 
different words. It takes imagination to create the collocations, but the result may 
be vivid and memorable (for instance, “put raw bricks in a row’, “photon hits, light 
heats”, etc.) Make students explain the difference. 

Tongue twisters are a nice way to develop articulation apparatus. The main 
problem is that most tongue twisters don’t have any topical marking, they are 
mostly sound-driven rather that content-driven. Nevertheless, there can be a place 
for Peter Piper and Betty Botter at the starting point of the ESP lesson.  

Limericks, a special kind of rhyme that uses a specific rhythm pattern, can 
be easily incorporated into ESP lesson, because limericks are easy to compose and 
there are even resources which contain topically organized limericks (for example, 
www.oedilf.com). The following limerick was found in the category “Physics” [3]: 

“The flow rate, in soil, or filtration 
Is found from a simple equation: 

Darcy’s linear law— 
There’s a single small flaw; 

It must fail for increased permeation.” 
It can be great fun to create own limericks once students have understood 

their structure and rhythm. 
Last, but not least tool in teaching pronunciation is humor. It is important to 

stress out that everyone makes mistakes, to create a good atmosphere without 
tension during lessons. In this case it is possible to make jokes of the mistakes 
most often made (not making it personal, of course), or to create funny anecdotes. 
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“It is not O.k. to say /key/” is useful for students struggling with the correct 
pronunciation of “key”. Humor is a powerful tool, which should be used carefully, 
but it can really add up to practicing pronunciation skills. 

In conclusion, it should be noted that despite the fact that pronunciation is 
believed to play a secondary role in ESP lessons, it is a very important aspect of 
language acquisition. The proposed ways of teaching pronunciation are by no 
means exhaustive ones, they are just ways of making teaching more vivid. 
Teaching pronunciation can be interesting and engaging both for students and 
teachers and measures should be taken to incorporate it into ESP lessons.  
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Successful teaching future teachers to use English intonation in speech requires taking 
into account communicative norms, based on general attitudes, traditions and principles of the 
British cultural community. Main British values, centered round the concept of individualism 
with the emphasis on personal interests, independence and lack of formality are realized within 
main communicative strategies: distancing, hinting, softening and shifting, communicative 
support, keep-the-conversation-going, organizing communicative contact, organizing the middle 
stage, handling small talk topics. The tactics and techniques of the communicative strategy of 
distancing, that are deeply rooted in the national worldviews, patterns of behavior and stereo-
typical thinking, correlate with the corresponding English intonemes. Correct use of the English 
intonemes-markers of the mentioned above communicative strategies provides more effective 
cross-cultural communication of teacher trainees and develops their foreign pronunciation 
culture.  

Key words: sociolinguistic knowledge, foreign cross-cultural communication, 
communicative strategy, distancing, an intoneme. 
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 «  »   could, would, might 
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Low Rise (Intoneme 2, 2a)  -  Fall-Rise (Intoneme 5, 5a) 
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Example 1: A Teacher: You could try a new sentence, George. (Int. 2 ). 

Communicative purpose: to express polite suggestion, attitude: genuinely 
interested, non-categoric, warm and encouraging. 

Example 1 : A Teacher: ' ry a new sentence, George. (Int. 1). 
Communicative purpose: to express categoric order; attitude: categoric, weighty, 
firm. 
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 'Will you 'open your books I was wondering if you 
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-  now? (Intoneme 2) 
I was thinking to ask Jim to go 
to the blackboard (Intoneme 1a). 
I am 'looking 'forward to your 
'coming back from holidays 
(Intoneme 1). 
Will you be writing with this 

pen  a gain? (Intoneme 2 for 
simple enquiring about a pupil's 
plan 

could lend me your pen 
please (Intoneme 2a). 
'Could  you  'pass  me  a
pencil? (Intoneme 2) 

You would 'better 'try 
a nother variant this time 
(Intoneme 5a). 
'How much 'time would 
you 'like for writing it? 
(Intoneme 1) 
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L’UTILISATION DES JEUX AU COURS DE L'ENSEIGNEMENT DE LA 
PHONÉTIQUE POUR LES DÉBUTANTS EN CLASSE DE FRANÇAIS 

Koulykova V.G. 
Université nationale technique d'Ukraine 

«Institut polytechnique de Kiev Igor Sikorsky» 
koul.kiev@mail.ru 

 
The paper outlines the role of games in teaching phonetics for beginner students of 

French. The author emphasizes the importance of teaching vocabulary and grammar on 
phonetic basis as phonetics and graphics help students master the standards of oral and written 
communication. Providing the examples of some games aimed at better perception of phonetic 
features of French, the author proves that educational games make the process of a foreign 
language acquisition interesting and fun.  

Key words: phonetics, educational games, French, pronunciation, speaking. 
 

La compréhension que la phonétique est une composante de la structure de 
la langue nous permet de construire l'étude du vocabulaire et de la grammaire en 
basant sur la phonétique, ce qui en fait le principe le plus avancé de l’expression 
orale . Alors notre tâche consiste à faire comprendre aux étudiants le rôle du son 
dans la langue, montrer la relation entre la phonétique et les phénomènes lexicaux 
et grammaticaux. 

L'étude des graphiques et phonétiques aide les élèves à maîtriser des normes 
de la langue orale et écrite. Cela se traduit par sa relation étroite avec l'orthographe. 

En plus de la retention de l'information sur les phonétiques et graphiques les 
étudiants sont introduits aux normes fondamentales de la prononciation littéraire 
française. Prenant compte que la parole comme le principal moyen de 
communication entre les personnes est plus important par rapport à l’écrit, la tâche 
d'apprentissage est  améliorer l'articulation, l'intonation de l’expression orale des 
étudiants. L'enseignant doit systématiquement travailler sur la prévention et 
correction des fautes de la parole ainsi que la prononciation marmonné des sons, la 
prononciation impétueuse des phrases, le manque d'expressivité. Selon nous la 
poursuite des travaux sur l'assimilation des normes orthoépiques de la langue 
littéraire améliore la compétence linguistique en langagière des étudiants. 

Au cours de l'étude des sons et du système sonore étranger les étudiants 
opèrent avec des unités de trois systèmes: phonétique, phonologique et graphiques. 
Ainsi, la maîtrise phonétique et graphique de la langue française est en formation 
des compétences de prononciation et d'orthographe dans le cadre de l'étude de la 
phonétique, morphologie, la formation des mots. Alors les tâches pratiques 
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phonétiques peuvent être formulées et présentées comme suit: 1) le développement 
d'une culture sonore des étudiants ; 2) le développement et l’amélioration des 
méthodes d'analyse des sons et lettres ; 3) la formation des compétences de 
détermination des orthographes basée sur l'analyse sonore. 

Mais comment rendre les leçons intéressantes, passionnantes et veiller à ce 
que les étudiants sont maitrisées bien et fermement le matériel linguistique? Après 
avoir analysé une grande variété de méthodes d'organisation des activités 
d'apprentissage  [2;  3;  4]  on  a  choisi  de  jouer.  Alors,  on  utilise  des  jeux  dans  
l'enseignement phonétique pour les débutants en classe de français. En l’utilisant 
comme un outil d'enseignement, de nombreux enseignants connus reconnaissent à 
juste  titre  plus  grand  potentiel  du  jeu.   Avec  le  jeu  on  articule  bien  la  
prononciation, on activise le vocabulaire et la grammaire, on développe des 
compétences d'écoute, d’expression. Les jeux éducatifs contribuent à rendre 
l'apprentissage d'une langue étrangère intéressant et amusant. Le sentiment de 
l'égalité, l'atmosphère d'enthousiasme permet aux étudiants de surmonter 
l'inconfort, la raideur, enlever la barrière de la langue, la fatigue. 

Le jeu éducatif a le but et les objectifs. La planification du jeu doit 
commencer avec la définition des objectifs éducatifs qui doivent être résolus dans 
ce jeu, et on doit construire le jeu lui-même, la situation imaginaire, déterminer les 
règles du jeu [1, p. 44]. 

Les jeux peuvent être phonétiques, lexicaux, grammaticaux, d'orthographe. 
Dans toute activité en classe on peut introduire des éléments du jeu, et même 

la classe la plus ennuyeuse devient passionnante. Cela concerne particulièrement  
l'apprentissage phonétique d'une langue étrangère, comme les sons de la langue 
maternelle et étrangère sont différents.  

Lors de l'apprentissage en français à un stade précoce est donné une grande 
attention à la prononciation correcte des sons. Objectif de l'étude du jeu est que les 
etudiants apprennent et prononcent les sons nécessaires sans y penser 
spécifiquement, ce qui en fait automatiquement.  

Voici quelques exemples de jeux visant à une meilleure perception des 
caractéristiques phonétiques d’une langue étrangère. 

Jeu phonétique «J'entends – je n'entends pas».  
Le but du jeu : la formation des compétences de l'audition phonétique. 
Jouer le jeu: l'enseignant fait entendre les mots qui ont la lettre quelconque. 

Un étudiant lève la main s’il entend cette lettre dans le mot. Le gagnant est l'équipe 
qui doit avoir le nombre le plus petit d'erreurs. 
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Le jeu «Trouver le nom». Les joueurs trouvent les noms des animaux qui 
commencent par la lettre « C »; les noms des fruits qui commencent par la lettre 
«P»... 

Le jeu « Écoutons les sons». Les participants se tiennent dans un cercle de 
jeu.  Un joueur lance la  balle  à  un autre joueur et  dit  comme le son [i].  Le joueur 
qui a pris la balle doit nommer le mot avec ce son: ville. Après il appelle lui-même 
un autre son et lance la balle au voisin. 

Un autre jeu. L'enseignant montre les fiches avec une combinaison de 
lettres. Les étudiants nomment les mots avec la combinaison de lettres. Celui qui 
va nommer le plus de mots, va gagner. 

Les volubilités. Les enfants écoutent les volubulités sur la prononciation des 
sons différents. Celui qui parvient à répéter la volubilité rapidement et sans erreurs 
va gagner.  

Il existe un grand nombre des jeux sur la la connaissance de l'alphabet. 
Proposons quelques-uns. 

Le jeu «Cinq fiches». 
Objectif: le contrôle de l'alphabet. 
Jouer le jeu: l'enseignant demande à appeler cinq lettres de l'alphabet. 

L'équipe qui nomme avec précision ces lettres de l'alphabet va gagner. 
Le jeu «Disposer les lettres» 
Objectif: tester la connaissance de l'alphabet. 
Jouer le jeu: chaque équipe reçoit la carte. Il est nécessaire de disposer les 

lettres dans le bon ordre. Les lettres peuvent être des etudiants, auxquels sont 
attachés ls plaques avec des lettres. 

Jeu «Alphabet». 
Objectif: apprendre à lire les lettres et la transcription des icônes. 
Chaque lettre de l'alphabet possède de transcription écrite. 
Devoirs :  
a)à lire la lettre et à vérifier sa transcription ; 
b) à lire et à écrire une lettre de transcription. 
Sur certaines cartes sont écrites des lettres, à d'autres – la transcription des 

lettres. 
Objectif: relier les lettres de transcription. 
Conclusions. L'apprentissage d'une langue étrangère d'un point de vue 

psychologique – est un processus complexe de formation dans le cortex cérébral 
d'un nouveau système de langage qui commence à coexister et d'interagir en 
permanence avec le système de la langue maternelle déjà généré. Quand un 
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étudiant est curieux, il attire facilement l'attention et il exerce tous les devoirs, 
surtout s’ils ont un caractère de jeu. Les jeux aident les enfants à devenir des 
personnalités créatives. La créativité est une amélioration constante et le progrès 
dans toute activité.  

Les jeux éducatifs contribuent à rendre l'apprentissage d'une langue 
étrangère intéressant et amusant. Dans toute activité en classe on peut introduire 
des éléments du jeu, et même la classe la plus ennuyeuse devient passionnante. 
Cela concerne particulièrement  l'apprentissage phonétique d'une langue étrangère, 
comme les sons de la langue maternelle et étrangère sont différents.  
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The article considers the problem of forming pronunciation sub-skills of linking words in 
connected speech while teaching English as the second foreign language after German to future 
teachers. The author analyses the peculiarities of pronouncing initial vowel sounds in English in 
comparison with the German ones and students’ native language sounds as well as the role 
played by the first foreign language in the process of teaching the second foreign language. 
Taking into account the principles of forming professional phonetic competence in the second 
foreign language the author offers exercises for forming the sub-skills of linking words at 
different stages of teaching English pronunciation. 

Key words: English pronunciation, first foreign language, future teachers, linking, 
professional phonetic competence, second foreign language. 
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’  ,        

 ’      [1, . 23].  ’  
  “ ”:      
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  [1, . 23], .: Emily’s done everything Tom advised 
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 ,  .    
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 ,   “ ”   [1, . 22-23], .: 
Erika tat alles, was man ihr anriet [' e:rika 'ta:t '' al s | 'vas 'man ' i:  '' anri:t]. 
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      2  ,   
       2 [5]. 

 .   : 
 1. Listen to the mini-dialogue. Are the underlined words linked or 

pronounced separately? 
Walter:  How are you doing? Still looking for a place to live? Share a flat 

with me! 
Rick:     That would be excellent!  

 2. Listen to the German and Ukrainian sentences. In which 
language are the underlined words linked? In which language are the initial vowel 
sounds pronounced with the glottal stop ( )? Is German or Ukrainian pronunciation 
similar to English? 

German Ukrainian 

1. Das Haus ist groß und gemütlich. 

2. Der Fernseher ist alt. 

1.      . 

2.      . 

 3. Listen and define what sounds link the words: 
1. How […] are you doing? 2. There […] is a sofa. 3. Come and see […] 

all. 4. … 
 4. Fill in the rules below with one word: 

Unlike in German, in English to link words you can use additional sounds: 
1) Linking [w] is used when the first word ends in [u:, , a , ] and the 

next word begins with a ______ sound, e.g. go[w]on, how[w]are you; 2) Linking [j] 
is used when the first word ends in [i:, , e , a , ] and the next word begins with a 
_______ sound, e.g. see[j]all, they[j]aren’t; 3) Linking [r] is used when the first 
word ends in letters r/re and the next word begins with a ________ sound, e.g. 
there[r]is, never[r]again. 

 .        
 :  
 5. Listen and repeat. Link the words in bold like in Ukrainian: 

1. It’s a week already. 2. I can’t find anything appropriate. 3. What about 
a sofa? 4… 

 6. Say how long you have been living in your flat (house). Choose 
from the phrases below: 

for a week/ages/eight months/ all my life/a year 
since last April/October/the eleventh of August 
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 .       
   : 

 7. Listen to Walter describing the room to his friend. Join the 
words which should be linked with   . Fill in linking [w], [r] or [j] where necessary: 

The  interior  is  impressive!  All  the  furniture  is  very  old.  And  your  room  is  
very airy. There are a few antique chairs, a sofa and a wardrobe. But what is more 
important, there is a French window and a large mirror.   

 8. You want to swap houses with a family from England. 
Describe your house to them using the expressions below. Link the words like in 
Ukrainian: 

My house is in the centre/in the suburbs. 
It’s about eighty square meters. 
There’s a garden and a garage. … 

 V.      
     :   

 9. Step 1. Listen to Ann speaking about her new apartment. Does 
she have German accent? Why do you think so? 

Step 2. Listen again and underline the words which are pronounced by her 
with the glottal stop: 

The apartment’s in a new block of flats on the outskirts. There’s a lot of space! 
I have three bedrooms and two modern bathrooms. There’s also a balcony with a 
wonderful view of the park opposite. You can go there and breathe in fresh air!  

Step 3. Read the description of Ann’s house aloud showing her an example 
of native-like pronunciation.  
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